At the threshold of the 215t Century, vocational educa-
tion and training is confronted with new challenges.

Reforms of post-16 years old education are underway N ew S t ruc t ures
in most European countries to meet new challences

and come up with new answers to a society in transi- i 1] t h e D an i S h
tion.
Vocational
ing system will come into force on 1. January 2001. -
Already now, however, many development projects have E d uca t 10N

been initiated to test and assess most of the new ele-

ments at vocational colleges and labour market training an d Tr a i hn i hn g

centres.

A reform of the Danish vocational education and train-

This publication provides an overview of the principles,

contents, options and structure in the new VET pro- National Education Authority
grammes after the reform. Key words in the reform are

transparency, flexibility and social inclusion.

In an international world, it is only natural that the
VET Reform 2000 has been very much inspired by
innovations from abroad. Inspiration and new ideas
have to be sought beyond the confines of individual
countries.

The target group for this publication is an international
audience who wants to know more about the Danish
VET reform: policy makers, civil servants, educational
planners and practitioners, researchers, training experts,
social partners and companies involved in transnational
placements.
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Pr ef ace

O April 21 1999 the Danish Parlianent passed
the new Vocational Education Trai ning Act (Nb.
234) which wll conme into force on January 1
2001. The newlawis an inportant policy instru-
nent for achi eving i nnovation. Qher inportant
aing of the newlaw are to enhance the quality of
vocational education, to cultivate talent and to
encour age conpani es and col | eges to organi se
interactive learning activities.

The reformnarks an innovation of the technical
VET courses, in particular, but al so inplies consid-
erabl e changes in the conmercia VET program
ners which were reforned in 1996.

Many devel opnent proj ects have al ready been ini -
tiated during the sutmer of 1999 to support the
inpl enentation of the newreform Thus, what is
described here is a reformunder continuous

devel opnent. But, however, the outlines of the
reformare now quite clear.

| amabsol utely convinced that this reformwl|

i nprove the transparency and at the sane tine
enhance the flexibility and consequently the
breadth and el asticity of the Dani sh vocati onal
education and training system Socia inclusionis
an inportant val ue behind this reform

The aimof publishing this brochure is to provide
general information to interested parties from
road. At the, present tine vocational education

e and quality of vocational
ning wll undoubtedy be

educatjfon and tr
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The Dani sh system of vocati onal educati on and tai ni ng

The Dani sh system
of vocati onal educa-
tion and trai ni ng

Denmark is a small country with a surface area of
43,000 square kil onetres (excluding G eenl and
and the Faroe Islands). Wth a total popul ation of
5.2 mllion inhabitants, the country is densely
popul ated. The najor part of the popul ation |ives
intoms or cities, only 15 %live inrura areas. In
contrast to many other countries, Denmark’s
popul ati on i s honogeneous; only 4.5 %of the
popul ati on has a forei gn background, nany of
them cone fromone of the other Nordic coun-
tries.

The Dani sh systemof vocational education and
training (MET) is a centralised system Al stan-
dards are laid down by the Mnistry of Education
inthe formof regul ations. These regul ations are
prepared by the social partners, then approved
by the Mnistry of Education. There is no regional
level within the VET system only the national and
locd levd.

There are 115 vocational col |l eges (techni cal and
commercial) in the Danish VET systemfor which
the Mnistry of Education is responsible.

The Dani sh vocational education and trai ning sys-
temis nore than 450 years old and can be
described as a cultural bridgehead between the
Eur opean (Gernan) dual apprenticeship systens
and the school - based nodel s of the Nordic coun-
tries. The systemis a further devel opnent of the
apprenticeship principle, and there is nore theo-



retical teaching (nore tine spent in school) in
the Dani sh VET systemthan in Gernan VET pro-
granmes, and conversely far nore practical in-
conpany training than in the Siaedi sh system for
exanpl e, where this nakes up 15%of the train-
ing period, conpared with 60-75%in Dennark.

The VET systemfeatures three main characteri -
stics:

> 1t is based on aternating periods of school edu-
cation and practical training in a conpany. In
general, vocational training does not take any
longer than four years. Sudents nornal |y
attend vocational college for a maxi numof 80
weeks. A young person spends two thirds of
hi s/her training period in one or nore conpa-
ny/i es whi ch have been approved by the Trade
Committee responsi bl e as trai ni ng conpani es
(appr. 20%of all conpani es are approved as
training enterprises). Before the practica train-
ing starts, the student has to sign an appren-
ticeship contract wth the respective conpany.

> The training does not only convey vocational
and technical skills wthin a strictly professi ona
context, but al so inter-professional and general
know edge. General education accounts for
appr. 33%of the training period while a nunber
of optional disciplines nake up about one sixth.
Mreover, the systemis sufficiently flexible to
provi de various access opportunities and al |l ons
for changing fromone level of education to
anot her.

> The social partners are able to influence the
systemto a large extent as they are represent -
ed a the nationa and individual college |evel.



Al so a broad youth educati on - developing the |learner’s personality
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This extended role is rather unique in a pan- European
context. The Danish nodel features el enents of coop-
eration which could al so be interesting for other
countries. Miny protagonists are involved in the VET
system- conpani es, the social partners, the govern-
nent, colleges and teachers - and share a joint
responsi bility and cooperate in order to ensure contin-
uous innovation of the system The national and | ocal
procedur es ensure consensus-buil di ng anong the pro-
tagonists. At the sane tine, the structure is extrene-
ly dynamic as nany reforns over the past 20 years
have denonstr at ed.

Al so a broad yout h
educati on - devel opi ng
the |l earner” s personali -

ty

The Dani sh VET system provi des a broad-based educati -
on, not only covering vocational skills and know edge,
but al so offering good opportunities for personal devel -
opnent of the students. This becomes evident fromthe
objectives laid down in the Act on Vocational Education
and Trai ni ng:

> to notivate young people to learn and to ensure that
all young persons who woul d Iike to undergo vocati on-
al training get a chance to do so and that they al so
have the opportunity of selecting a suitable option
froma wde range of training schenes;

> to provide young peopl e with educati on and trai ning
opportunities which formthe basis for their future
prof essional career and contribute to their personal



devel opnent and to their understandi ng of
soci ety and its devel oprent ;

> to satisfy the needs of the |abour narket for
vocational and general skills and the conpe-
tence necessary to contribute to the devel op-
nent of trade and industry including commer -
cial and econonmic structures, |abour narket
condi tions, workpl ace organi sation and technol -

ogy,

> to provide young peopl e seeking further educa-
tion and training wth a basis to do so.

Gentral regulation is confined to objectives and
other content-driven framework conditions in
inportant general areas. This provi des naxi num
freedomto innovate, and dynanmismat the |ocal
level. It allows for rapid innovations to be nade in
training courses, a nore effective adaptation to
the needs of the students and is generally resul -
ting in nore efficiency. Renewal and educati onal

i nnovation therefore represent the cornerstones
of the educational system By decentralising a
substantial part of the curricul ar devel opnent,

| ocal educational devel opnent work becones a
responsibility of the college - the colleges are
encouraged to take on responsibility of educatio-
nal innovations.

The under|ying educational approach is shifting
towards newtypes of education and training. It is
ai ned at probl emsol ving techni ques, nodern
work organi sation, self-assessnent of students’
work etc. General skills, group work and aut onom
ous work for which the student is responsible are
provided by “open learning centres” and are

desi gned to prepare young peopl e for individual
requi renents of further training.

11



VET Reform 2000 - Wiy a new structure?

Sudents and adol escents participating in vocatio-
nal education and training are assessed on the
basis of their qualifications and individual skills
obtai ned. Gven the appropriate qualifications,
they may skip education and trai ning nodul es so
that students with conparabl e educati onal |evels
can join the sane cl ass.

12
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VET Ref orm 2000 -
Wiy a new structu-
re?

The Dani sh VET systemis permanent!y undergo-
ing changes. The new reformains at achieving a
nuniber of central objectives. Snce 1993 it has
been the prinary objective of Dani sh educati onal
policy to give a | young peopl e a broad-based
yout h education after conpul sory schooling. The
reformseeks to support this objective by crea-
ting dynamc and attractive education program
nes which are nore transparent, flexible and
open to the students” backgrounds and w shes.

A chall enge for the education systemhas been
the high dropout rates. This challenge has to a
great extent been net: the dropout rate has
been reduced by 50%in the 1990s. However, a
certain price has had to be paid for such a positi -
ve result: young people clearly spend too nmuch
time in the youth educati on systemdue to nany
changes of mind and doubl e education tendenci -
€s.

Ancther priority is to inprove the responsi veness
of the systemto the new qualification needs of
the | abour narket. The | abour narket requires
skilled workers at the right level of conpetence
and wth the right sort of training. The focus of
the late 1990s is to grant nore freedomto the
individual learner. The \VET reformprovides for a
systemthat offers students of all different types
specific, individuaised training. Thus, the nain
obj ective of the reformis to strike a new bal ance
between the two aspects: enpl oyability by provi -

13



The new princi pl es behind the “VET Reform 2000”
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ding higher general personal and vocational skills
required by the business conmunity and by
establishing nore flexibl e pathways to | earning
for the individual student.

Mbreover, despite efforts undertaken by the

Dani sh governnent, vocational education and tra-
ining does not enjoy the sane |evel of esteemas
other systens of higher secondary educati on.
Miny pupils, and their parents in particuar, still
regard the general upper secondary education as
atried, tested and attractive educational option
whi ch they prefer once conpul sory education has
been conpl eted at the age of 16. A specific
focus in the reformis thus to conbi ne the easy
transition fromeducation to work with the option
to qualify for admssion to higher education thus
naki ng the VET choice nore attracti ve.

Today nany young peopl e have a critical attitude
to school and education. They are nore individua-
listic and are used to naking rapid shifts and to
havi ng easy access to nmany sources of informati -
on. The anbition of the reformis to neet these
requirenents. To open up wder possibilities for
the individual to conpose his own education, the
curicuumwl!|l have a nodul ar structure in order
to alowthe student to plan his or her personal
study routes through the programme. So the new
VET reformis also a najor step towards a peda-
gogical innovation wth a viewto changing the
education systemto support lifel ong | earning.
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Access to and structure of VET progranmres

The new pri nci pl es
behi nd t he
“VET Ref orm 2000~

The reformchanges the structure, contents and
| earni ng environnent in vocational education and
training. Keywords are transparency, flexibility,

Basi c Mai n progr anmme of
progr amme Vocat i onal Speci al i sati ons

—>
m—p-

Weeks 20 40 60

Variabl e durati -
i on i

Vari abl e duratign
- typically 3-37/2
years

— Educat i on |:| I n- conpany
_ la colege Trai ni ng

S uruAau Jnor =

w deni ng and broadi ng and social inclusion. The
two nain principles are a sinpler structure and
greater flexibility wthin the programes.

The reformlaunches the fol | ow ng new el enent s:

> Fewer and broader adnmission channels into VET

16



Access to and structure of VET progranmes

cour ses
> Modul ar curricul um

> Qptional “double qualification” as well as “par -
tia qualification” in the structure

> Interdisciplinary learning

> Tutor support to students offered individual
pat hways to | earning

> Personal education plan for students

> Sudents have “l og-books” and i ndividual study
portfolios

> Teacher teamorgani sation in school s

> Devel opnent and i nnovation of school | earning
envi ronnent s

> Wr k-based | earni ng

A paradignatic shift is currently taking place in
the Dani sh VET system fromaqualifications to
conpetences and fromteaching to | earning. The
Cani sh VET systemis qualification (curricul un-
based but the devel opnent of personal com
petences as a pedagogi cal |y innovative chal | enge
wthin the structure is a high priority. Learners
increasingly take responsibility for their omn
learning and wth the “VET Ref om 2000”
intiative, indvidudity and flexibility wil be enhan-
ced. A changed bal ance between the system and
the individual wll hereby be created.

17



Access to and structure of VET progranmres
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Access to and structure of VET progranmes

Access to and stru-
cture of VET pro-
gr anmes

In Bennark education is conpul sory for children
between the ages of 7 and 16. Tenth grade is
optional ; approxi nately 60 per cent of a youth
cohort avail thenselves of this opportunity. 99
per cent of a cohort conpletes conpul sory edu-
cation after 9 or 10 years. Qurrently, 95 per cent
nake use of the wde range of offers wthin the
post-16 years ol d system

The Dani sh post-16 year ol d educati on systemis
based on three traditions which can still be
recogni sed: the Latin school fromwhich the diffe-
rent forns of the Gymmasi umwere derived, the
od principles of naster-apprentice training on

whi ch the dual systemis based, and a | arge num
ber of so-called free school s which al so provide a
practically oriented trai ning.

Access to VET courses is open to all those who
have conpl et ed conpul sory educati on.

After the reformthe VET courses will consist of
two parts - initial basic programme and the nain
programme of vocational specialisations. (see dia-
gram 1 bel ow)

The initial basic programme i s col | ege-based and
is conpleted wth the issuing of a certificate
docunenting the subjects and | evel s which the
student has achieved; this certificate forns the

19



Access to and structure of VET progranmres
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basis for entering the main programme.

The nai n programme of vocational specialisations
(85 programmes), which starts with an on-the-
job training placenent, is alternance-based and
conprises education and training in colleges and
conpanies. It is required that the student has
signed an apprenticeship contract wth a conpa-
ny (or wth the college) before starting on the
main programme. After signing the training con-
tract the enpl oyer pays wages to the apprenti ce,
also during the periods at college. The wages a
conpany pays during attendance at college are
rei nbursed fromthe Enpl oyers” Rei nbur senent
Fund (AER for apprentices” wages. Mst stu-
dents choose to start their education in college
bef ore concl udi ng an apprenti ceshi p contract.
These students nay obtain support through the
Dani sh Sate Educati on Gant Schene during the
basi ¢ programme phase.

Diagram 1: The structure of VET program
nmes after the refom

Adm ssion channels into the system
There wll be fewer, yet wder access channels into
the vocational education system The new stru-
cture offers only 7 access routes (conpared wth
90 access routes before) to the VET courses - 6
into the technical vocational courses and 1 into
the commerci al vocational courses. Each of the
access channel s paves the way to a foundation
course covering interrel ated vocati onal program
nes. The fol | ow ng access channel s have been
creat ed:



> Technol ogy and cormmuni cation

> Building and construction

> Gafts and engi neering trades

> Food production and catering

> Mechani cal engineering, transport and | ogistics
> Service industries

> The coomercial field - trade, office and finance.

Each access channel opens up to a nunber of

nai n speci al i sati on programes whi ch correspond
to the 85 VET courses offered in the existing
VET system A conpl eted basi c programe gives
access to one or nore VET progranmes.

The basi c trai ni ng phase

The systemgives the student a high level of flex-
ibility and variation of duration. Those who have
nade a clear choice can progress directly and
swftly through the initia basic phase. Sudents
who have not nade up their minds are given tine
and chal | enges to support their selection of pro-
gramme, to devel op thensel ves as individual s and
to expand their conpetencies. Thus, the flexible
basi ¢ progranme may vary from10 to 60 weeks.
Al students nust be offered the opportunity to
be able to sel ect suppl enentary vocational or
futher study oriented conpetence el enents. VET
col leges are required to cooperate to ensure the
students access to all basic programmes indl
parts of the country.

The obligatory part of the basic programme con-

21



The curri cul um
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sists of basic subjects and area subj ects suppl e-
nented by educational and occupational guidance
and counselling. In additionto this, optiona sub-
jects and introductory and gui dance teaching are
al so offered. The conposition of the final pro-
gramme depends on the student”s own choi ce
and the requirenents set to be able to start a

gi ven speci ali sati on progranme. The contents of
the individual student”s actual study programe
has to be formulated in the student”s personal
education pl an.

A student, who has conpleted a full basic pro-
grame to prepare for a specific VET nain pro-
gramme and who wants to achieve the right to
start on another programme wthin the sane gro-
up of interrelated programmes, has an assured
right to take only the rel evant area subjects
lasting 5 weeks in a concentrated sequence so
that the loss of tine is mininmsed.

The transition from basi c program
me to the main VET progranme

The basic progranme is conpleted with the
issuing of a certificate which specifies the sub e-
cts studied and educati onal levels attained as well
as alist of the main programes the student is
qualified for. The particul ar requirenents needed
to start on a nain progranme i s defined in the
regul ations of each individual VET specialisation
programme. |n some programmes specific
dermands are set concerning the exam nation
results and the level s to be achi eved.

Restricted adm ssion to sonme programes nay
be established in accordance w th enpl oynent
prospects in the sector.



The curri cul um

During the basic programme the student continu-
ousl y recei ves gui dance and counselling i.a on
the final choice of education. Special enphasis
wll be put on the student”s interests, capacities
and notivation in relation to the denands of
given occupations. This is expected to lead to
nore realistic educational choi ces.

The nmai n VET specialisati on pro-

gr anmes

The students wll be trained to achieve at |east
the sane | evel s of conpetence required by the

| abour narket as already covered by the existing
VET system Qonsequently, the nain programres
wll followthe established principles, although
wth a nore flexible approach in the field of speci -
disaion

The Dani sh VET systemis organi sed as a dual
system Through the dual system students are
always in touch and familiar wth typical changes
of technol ogy, nachines, material, workpl ace
organi sation and job functions that occur in the

| abour narket. Training and career paths are ther -
efore matched in an opti rumway. A docunenta-
tion of qualifications and skills in the formof

di pl ona/ apprenti ceship certificates is inmportant
on the Dani sh | abour narket. Gonpanies wthin a
certain industry need such docunentati on when
nmaki ng de-

cisions on newrecruitnents as it would be very
ti ne-consumng and | abour -i ntensi ve to assess
the vocational qualifications and skills beforehand.

The obligatory college part of the alternance-
based programmes has a nmaxi mumduration of 60

23
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weeks (1% years). The VET coll ege curriculumis
structured around basi c subjects, area subjects,
special subjects and optional subjects. The overall
bal ance between these subj ect categories has
not been changed.

A conpl ete mai n speci al i sati on programme nor -
nally has a duration of not nore than 3% years.
The main VET programme starts with a practical
training period in a conpany fol l oned by periods
at college and in the conpany. The students
thensel ves have the responsibility of finding a
conpany and concl udi ng an apprenticeshi p con-
tract, however wth support and gui dance from
the col | ege.

An innovation is the provision of specia subjects
which will nowbe offered in a nore flexible way.
The student and the training conpany nay choo-
se courses/nodul es froma joint catal ogue desig-
ned by the vocati onal education and trai ning
systemand the adult |abour narket training
system This is an inportant innovation to the
training provision structure in Denmark. Nornal |y
new qual i fication needs are first tackled in the
continuing training system however, today s stu-
dents and apprentices wll now be introduced to
this systemas part of their ordinary VET pro-
grame. In the perspective of the need for lifel -
ong learning this nay be one of the nost val uab-
le elenents of the reform

The main progranme is finalised by a “journey-
nan's test” or a sinilar exanmnation testing the
vocational skills, knowedge and attitudes and is -
as inthe existing system- nonitored by the soci -
al partners. The qualifications obtai ned fromvo-



The curri cul um

cational education and training are recogni sed
national |y and recogni sed by enterprises and

enpl oyees alike, as their own representatives
participate in the devel opnent and inpl enentati -
on of the curricula, and nonitor the examnation
results. This interaction between governnent aut -
horities and social partners creates a very effecti -
ve infrastructure whi ch ensures transparency and

conperaai lity.

25
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The curri cul um

Actors in the field

In Denmark there is a systenati c cooperation
between | ocal busi nesses, education institutions,
associ ations, loca auth-

orities and state supervisory bodi es. The outstan-
ding features of Dani sh vocational education
include the state s unobtrusive control function,
cooper ation between enpl oyers and enpl oyees
and the extensive autonony of the individual vo-
cational colleges wth regard to syllabus and bud-
get adnin-

istration. The Danish Mnistry of Education has a
restricted rol e which consists of controlling by
neans of objectives and franework governance.
The cooperation between enpl oyers and em

pl oyees in bodi es where they are equal ly repres-
ented at all levels is exenpl ary.

Sectoral Trade Conmittees, where both parties
are equal |y represented, decide on vocational trai -
ning qualifications and stipulate the training con-
ditions. A college board of governers conprising
representatives fromthe social partners and | ocal
authorities appoints the head of the vocational
school, nonitors his/her work and approves the
budget. This leads to an ongoi ng adaptation to
the current requirenents of conpanies. Local
vocational training coomttees advise the vocati -
onal college and establish links wth the regiona
job market. onpetition in terns of the quality of
supply is thus stinulated through budgeti ng and
educational planning autonony in vocational col -
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leges, and as a result vocational colleges in Den-
nark have devel oped into technical and skill-
acquiring centres which can offer services to the
regional industry.

Qurri cul um desi gn pri nci pl es

The structure of the Dani sh systemof vocational
education and training wth its two levels is rather
sinple. Educational policy objectives and fram
eworks are formil ated at central level, while the
decentralised level plans the content and types of
education wth a high degree of freedomwth
regard to teachi ng net hods.

The social partners are responsi ble for innovation
in respect of VET nain specialisation courses
(and further training). They have the | eadi ng
responsibility for all issues of vocational educati -
on and training. @ntinuing vocational trainingis
the area where new trai ning needs are nornal |y
identified first and it serves as a catayst for the
formul ation of new VET traini ng cour ses.

The need for new or nodified training progranmes
isidetified by the Trade Conmittees. If they
conclude that there is a need for change, they
have to underpi n recomendations wth
qualitative and quantitative data, e.g. on enpl oy-
nent opportunities and availability of practical
training placenents in conpanies. If the Cormt -
tee finds that changes are needed, a group
(technical /professional ) is established which has
the task of formiulating the job profile the training
course is ained at. Nornmally, representatives of

| eading enterprises and vocational teachers are
involved in projects of this type. Gten, externa
experts are consulted. The second step is the

27
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formul ation of educational requirenents.

The deci si on- nmaki ng process can be described as
follows: An executive order (a mnisterial regul ati -
on) nust be issued for every training course whi -
ch lays down provi sions on purpose, structure,
ains of the course’s content in relation to the
classroomand practical on-the-job training etc.
These orders contain all specific provisions rel a-
ting to the individual course. They forma basis
for the college pl anning and organi sation of tea-
ching and al l ow the individual college considerabl e
freedom Ohce the VET Gouncil (BUR has com
nented on the proposal for a new training order,
it issubmtted to the Mnister of Education for
consi derat i on.

Wien the executive order has been approved by
the Mnistry of Education, it is submtted to the
vocational colleges. Oh a local level, the colleges
decide to what extent the particular course wi |
actual ly be offered by the individua school .

CQurri cul um del i very

The VET reformis very much a pedagogi cal
reform Many recent devel opnent projects have
docunented the inportance of finding new ways
to organi se | earning environnents in vocational
coll eges. The students nust be nore active in
their own learning processes. This inplies radical
changes al so for traditional teaching and the role
of the VET teachers.

Vocational education and training is a conpl ex
sector. As a sinple exanpl e we can take the
organising principles of the curricuum It is possi -
ble to have a course based, subject based or
nodul ar approach to the organi sation of the cur-
riculum The “VET Reform 2000” has the anbiti -
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on to enhance individual |earning pathways, flexi-
bility and, possibly, the links between initia and
continuing training. The use of nodul ar approa-
ches are especially supportive to this. Mdul arised
structures wll be created which nay conbine the
effort to individualisation wth systemc coheren-
ce. Mdul arisation allows for the accreditation of
snal | er, well-defined sequences of a programme,
thus enabling students to change track. The VET
colleges wll offer nodules in a catal ogue or a
natrix so that students have the option, in princi -
ple, to conpose their study nenu as they see fit
during their foundati on programe.

The reformsupports the aimof creating new
pedagogi cal envi ronnents whi ch pronote self-
directed | earning based on the needs, capacities
and goals of the individual |earner. (pen pat -
hways to learning in vocati onal education and tra-
ining nust be enhanced in the coning years. Two
new essentia instruments wll be inplenented to
support this pedagogi c effort to focus on the
student”s learning at college and in the conpany:
the introduction of the student”s personal educa-
tion plan and the student”s portfolio (or “log-
book”).

The personal educati on pl an

Students who want to follow a VET programe
nust followa track or path which, inprinciple is
individual and therefore has to be pl anned, argu-
ed and agreed upon, and so has to be witten
down in a personal education plan. The path
starts wth a foundation course and is fol l oned by
anain (principal) course of vocational specialisa-
tion
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Uhder the newreformall VET students wll have
their own education plan, the aimof whichis to
bal ance the wshes, interests and talents of stu-
dents wth the actual |earning sequences all thro-
ugh the education, including the practical training
periods. The individual education planis atoal for
the student to nake rational use of the flexible
provision structure in VET programmes, as well as
to formil ate and to keep the attention of the
student on his or her vocational and personal
qualifications and goals. The drafting of the per -
sonal education plan is carried out between the

i ndividual student and the college - underlining the
fact that the student is responsible for conposi ng
his own education plan wthin the overall require-
nents fixed in the regulation of the specific cour -
se. The formul ati on of the personal education
plan offers a new | earni ng experi ence whi ch, on
the one hand, contributes to neet the indivi dual

| earning needs of the student and, on the other
hand, to devel op the personal conpetencies of
student s.

The personal education plan shall contain inforna-
tion on the student”s choi ce of suppl enentary
teachi ng during the whol e education. For stu-
dents wthout an apprenticeship contract, initiati -
ves to be undertaken to get a training contract
wth a conpany nust al so be drafted in advance.
The education plan shoul d not contain pieces of
infornation of a personal nature.

The initiative to formil ate (and to keep updat ed)
the personal education plans is taken by the colle-
ge, typicaly by the so-called contact teacher. A
the start of a progranme all |earni ng sequences
are stipulated but nay of course be revised and
suppl enent ed during the course.

For students having signed a training contract
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the training conpany is required to take part in
the formul ation/revision of the education plan
wth aviewto ensuring that the alternating | earn-
ing in college and in conpany forns a conti nuum
whi ch upgrades the | earni ng perspecti ves.

The personal education plan shall be accessibl e
and open to the school and to the conpany, whi -
ch has signed an apprenticeship contract with the
st udent .

The educational portfolio (or “Il og-
book”)

The noder ni sed Dani sh version of the ol d appren-
ticeship systeminplies that the apprentices in all
programmes are alternating between periods in a
conpany and periods at college. The effects and
results of an alternating programme are very
much dependent not only on the quality of the
different parts but al so on howthese parts inter-
act. It nust be an inportant and integral part of
the curriculumthat the student |earns howto
handl e the situation and is enpowered to |earn
how to be his own learning agent. The introducti -
on of the personal |og-book is here a new peda-
gogi cal tool which nay contribute to inprove the
positive “resonance” in the alternating course
pdan

Wii | e the personal education plan contai ns inten-
ded | earni ng pathways, the educational portfolio
bi nds toget her and docunents the actual study
sequences and | earni ng outcones. The portfolio
nust contain the personal education plan, VET
col | ege recommendati ons and VET col | ege exam -
nation docunents as well as a description of the
gualifications and conpetenci es achi eved by the
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